Abstract
Introduction
The purpose of this paper is to plot, evaluate and contribute to definitions of education research and its functions and purposes in a changing world, and to consider its impact, broadly defined, in actual and desirable or normative terms. We seek to do this from the perspective of the Australian Association for Education Research (AARE), the premier and omnibus association of education researchers in Australia. In particular, our analysis draws on the Presidential Addresses delivered at the Association's Annual Conference since its inception in 1970, specifically those from 1974, 2 when the practice of publishing these Addresses in the Association's journal, the "Australian Educational Researcher" (AER), first began.
We use our research on the Addresses to capture issues in education research, which have been traversed in differing ways, sometimes explicitly, sometimes implicitly, by these Addresses. These include defining education research as a field, including AARE's location within that field and the positionings of the Presidents and their respective Addresses therein. They also include the questions of the purposes of education research, which implies as well the issue of the readership or audiences for such research. The latter then touches on matters of dissemination and publication and diffusion and impact more broadly. This raises matters of publication and the various and competing outlets for publication of education research, nationally and increasingly on an international scale. Issues of quality, including associated politics, also come into play; quality, however, is a complex concept when applied to the diversity of education research (Moss et al., 2009) . The Howard Government's Research Quality Framework (RQF) and the Rudd Government's Excellence in Research Assessment (ERA) are specific Australian policy manifestations of this focus on research quality and research accountability. The research assessment exercise in the UK (the RAE) is perhaps the best known and longest running of these research accountability exercises and has influenced the development of similar exercises throughout the world (Coryn, 2008) . Questions of the relationships of education research to education policy and practice are also important in its very definition and have become more significant in state policies framed by new public management that call for evidence-based policy (Watson, 2008; Gale & Wright, 2008; Lingard, 2008; Wiseman, 2010) . Another way of thinking of this relationship is as impact.
We traverse this range of matters later in this paper. Before doing so we reflect upon how we might define education research. One way of considering this is to distinguish between intellectual resources and topic. We might say that the intellectual resources of
